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P00220 TESOL & the Learner 
 
Rationale 
Experienced teachers already have knowledge and experience of learning in the classroom and the 
differences in learning styles and strategies which are part of language learning. This course provides 
teachers with an opportunity to articulate their knowledge, update it from a study of current theory and 
research in second language acquisition, consider how practice derives from principle and reflect on 
the development of good practice appropriate to their classroom contexts. 
 
Objectives 
By the end of the course, you will be able to: 

1. demonstrate a knowledge of a range of current theories of second language acquisition and 
an understanding of how they might influence second language teaching 

2. understand the principles and issues underlying current research related to language learning 
3. give an account of language learning processes and strategies; 
4. account for individual differences among learners in regard to motivation and attitude, 

personality factors and cognitive styles; 
5. relate learner strategies and communication strategies to the theory and practice of learner 

training; 
6. show an understanding of the main aspects of the concepts of learner autonomy 
7. demonstrate an understanding of how learning theories relate to language learning 
8. critically reflect on learning experiences and processes, both as teacher and as learner 

 
Topics 

• Theories of Second Language Acquisition • Learning processes and strategies 
• Critical analysis of current research and 

studies in SLA and learner differences 
• Individual differences  
• Learner training and learner autonomy 

• Educational, cultural and constructivist 
theories of learning 

• Critical reflection on learning processes 
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Assessment 
Course participants will demonstrate an understanding of the issues raised in this course by 
presenting two written discussions and a reflective learning journal. Each discussion will be equivalent 
to 1,500 words and the learning journal will be equivalent to 1,000 words. The written papers will 
discuss the ways in which the content of this course has reinforced, influenced or changed the course 
participant’s ideas about language teaching related to a) SLA and b) learner differences; the reflective 
learning journal will demonstrate a deeper engagement with issues relating personal learning to 
professional practice. Balance of marks awarded:  
Part 1: 40%; Part 2: 40%; learning journal: 20% 


